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Section 1: Our Rationale

The purpose of this document is to outline the four key areas of exceptional teaching, so as
to ensure a continuous focus on raising teaching and learning standards throughout the
school, inspiring and motivating both staff and students. It is closely aligned with the MLT
Curriculum Principles and Properties document (appendix 2) and should be used alongside
the Exceptional Teaching Toolkit, (appendix 3).




Section 2: Feedback and Marking

Marking and feedback have two purposes. 1) students act on feedback to make progress
over time and 2) it informs future planning and teaching.

At Nidderdale High School feedback and marking will provide constructive feedback to every
student by focusing on success and improvement needs against clear learning intentions.
This will enable students to become reflective learners and help them to ‘close the gap’
between current and desired performance. Assessment is also a valuable tool in helping us
to ‘personalise’ learning to ensure that instruction is matched more appropriately to individual
student needs.

For feedback to be purposeful:

¢ Teachers must have a secure overview of the starting points, progress and context of
all students.

o Feedback must be regular and proportionate to curriculum time

e Students must interact with their feedback, either through responses or directed
improvement and reflection time

e There should be regular evidence of literacy marking, including the spelling of
commonly misspelt words, as well as key vocabulary.

Area of Learning (AOL) curriculum plans will address how subject specific marking will be
conducted. Reasonable adjustments will be made for students with learning plans.

Section 3: Plan

Planning is a process, not a product. It has one purpose, to enable high-quality delivery that
meets the needs of all students.

At Nidderdale High School we have spent a significant amount of time creating both whole
school and Area Of Learning (AOL) curriculum intents and long-term plans that are carefully
sequenced so as to maximise the learning opportunities for all of our students. Through our
planning and use of the MLT Curriculum Principles and Properties document, (appendix 1),
we are able to be clear and concise about what we want our students to learn, with the end
goals in mind. We recognise that all activities, including home learning, (appendix 2), must
be designed to facilitate learning that supports students in embedding powerful knowledge
into their long-term memory.

Nidderdale High School Lesson Essentials (appendix 1):

e Scaffolding should be planned and incorporated into mid and short-term plans to
ensure the needs of all students and groups are met and to maximise the use of any
additional adults in the room.

e Every class must have an accurate seating plan on my classroom on Arbor that
outlines the class profile.

e Every teacher must have an annotated record of students’ additional needs, prior
attainment and pastoral notes to ensure personalised learning is at the forefront of
planning decisions.

e Every topic in all AOLs/subjects should be front-loaded with a topic organiser to
include an overview of the topic, and the powerful knowledge and key vocabulary for
that topic also. These should be stuck into books and referred to throughout the
delivery of that topic.



o Teachers should model to their classes how to complete the work set successfully.
This includes demonstrating challenge opportunities to enable students to access the
highest levels of attainment.

e Each lesson should have a planned starter activity for students to independently
access whilst the member of staff is doing ‘meet and greet’ or the register. Tasks
include retrieval, reading and revision.

Section 4: Teach

‘teaching is a lifetime’s craft. ‘Every teacher needs to improve, not because they are not
good enough, but because they can be even better.” Dylan William

At Nidderdale High school we take great pride in our curriculum and teacher specialisms.
Therefore we acknowledge and respect that teachers may teach the curriculum differently to
one another.

It is expected that exceptional teaching strategies are used effectively in the majority of
lessons, as outlined in the MLT Exceptional Teaching Toolkit, (appendix 4), and
Rosenshine’s Principles of Instruction, (appendix 5).

Challenge:

We expect our curriculum to be both inclusive and ambitious. The curriculum content should
remain the same for all students, regardless of starting points, so that we expect all students
to know more and remember more. (MLT Curriculum Principles and Properties).

Explanation:

Teacher instruction should be planned with an awareness of cognitive overload by
presenting new material in short steps. Give clear instructions and explanations, thinking
aloud and modelling steps.

Modelling - | do (teacher):

We always aim to teach to the top with expert instruction and modelling to support our
students. Modelling supports understanding and gives concrete examples for students,
particularly for more abstract concepts.

For example:

o Demonstrating a worked activity for students, using a visualiser for example;

e Thinking aloud for students to show the thought processes;

o Demonstrating that it's normal (and ok) to make a mistake;

¢ Including questioning around what you’re modelling, e.g. why have | used that word?
What word would be better to use?

e Providing model answers.

¢ Modelling disciplinary vocabulary to provide stretch and challenge

Guided Practice with scaffolding - we do (class):

We use worked examples and other scaffolding tools, such as sentence starters, tier 2 and 3
vocabulary definitions and writing frames, so students can show their learning. Scaffolding
can also include effective group discussion in the classroom.



Independent Deliberate Practice - you do (student):

We give students the time to independently practice the new material so that they are able to
embed the knowledge and skills into their long-term memory. At this point, scaffolding is
either reduced or removed for the majority of students.

Responsive Teaching:
Questioning:

We use questioning to check and extend student understanding. We frequently ask open
and closed questions to all of the students in our classrooms, using what we learn to adapt
and reshape our teaching within and between lessons. The teacher will use their expertise to
“probe” further into student responses by asking for further detail and clarification.

We use cold calling frequently, which requires all students to think about their responses
followed by targeted questioning used to support and challenge students. We also use whole
class questioning through the use of mini whiteboards for example.

Retrieval Practice:

Students ability to recall powerful knowledge so that they can ‘know more and remember
more’ is a whole-school priority. Retrieving this key information allows students to make links
between prior and new learning and supports students in making sure remembering that
powerful knowledge becomes automatic (i.e. embedding it into their long term memories).
Students will have homework set on Seneca Learning to support their ability to retrieve
powerful knowledge and aid revision.

Effective Feedback:

Feedback consists of many things, including written and verbal feedback, whole class
marking sheets, peer and self-assessment etc. The most important element of any feedback
is how students use it in order to make progress, as well as how staff use it to adapt and
amend their planning and teaching.

Effective feedback should:

e be timely and frequent

e generate action (much more for the student than the teacher)

o Be specific and focused on the most important areas to improve

e Be supported by advice on how to be successful and the next steps

o Allow time for DIRT to cultivate an environment whereby students become used to
redrafting their work to develop and strengthen each piece.

Section 5: Homework

Purpose and Principles

At Nidderdale High School we believe that homework has the ability to improve the retention
of knowledge and understanding for all our students; it is an integral part of the learning
process. Homework that is effectively set has the capacity to enable our students to become
more confident, independent learners, enabling them to embed those big ideas that unlock
learning, thus having a positive impact on their progress *. When we teach and support
students’ metacognition and metalearning, we see a positive impact on student outcomes, 2
and the setting of homework can play a significant part in this process.

1 https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
2 Jones, Andrew ‘Homework with Impact’ 2022
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We set homework in three different categories:

Revision
o Homework for practice opportunities- Seneca Learning, retrieval tasks, quizzing, past
papers

e« Homework for consolidation

e Homework for retrieval

¢ Homework for timed essays or extended pieces of writing

¢ Homework for Vocabulary or key-facts learning and/or recall

Reading
o Homework for reading/ previewing the curriculum
e Homework for dual-coding/summarising texts
o Homework for wider reading tasks for enrichment or consolidation

Research
o Homework for pre-reading/ previewing the curriculum.
e Homework to discover deeper knowledge and hinterland opportunities
¢ Homework tasks that allow students to preview or prepare for a new topic, such as
key vocabulary definitions, pre-learning research, reading ahead or planning for
future tasks

Research shows that homework that is specific and precise has more impact on learners
that homework that is more open-ended 3. Homework is most impactful when it is
specifically connected to learning that has taken place in the classroom-or learning that will
be taking place.

Range of effects:

Typical

0.15 04

Research also suggests that the most effective homework tends to be preparation for future
learning and completion of specific tasks with clear criteria for success. Research also
suggests that it is effective to give students some autonomy with the task, such as giving
them choices or license to be creative.®

Implementing the Homework Policy

There is an expectation that students would receive a variety of tasks over time. It may be
necessary to model and scaffold certain homework tasks, so as to ensure they are effective
and accessible and so that students feel they can access them without teacher support. ©

3 Hattie, John ‘Invisible Learning’ 2009

4 Sherrington, T ‘Links between Homework and Student Achievement’ for Teachfirst 2018
5 Dabell, John ‘Getting the Best out of Homework’ Secondary Ed 2019

6 Jones, A ‘Homework with Impact’ 2022
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Checking and Marking Homework

Checking homework is essentially like checking learning and can be done in a variety of
ways, for example through targeted questioning, circulating around the room to look at
homework completed, low stakes quizzing such as multiple-choice quizzes, mini
whiteboards etc. Sometimes there will need to be more detailed feedback to students, which
might come in the form of whole-class feedback for example.

Student Access

It is important to address any difficulties students may have with barriers to their ability to
complete homework. Students may have issues with accessing online homework and
computer tasks at home, for example, or lack of access to a quiet space for study. If any
barriers become apparent, these should be discussed with Directors of Learning and the
pastoral team, who can offer alternative strategies to support students to be successful.

Guidance on Amount of Homework

The EEF report on homework identifies that ‘short, focused homework tasks are more
impactful at secondary level’ %i"providing homework is set regularly. It is important that
students are given at least two days to complete and hand in homework.

Key Stage Three

Subject Frequency Time

English Weekly Approx. 20 mins
Maths

Science

Geography Half-termly per subject

History (usually a larger project)

MFL

Music Approx. 6 hours
Art Half-termly per subject

Technology (usually a larger project)

Food and Nutrition

Key Stage Four

Subject Frequency Time
English Weekly Approx. 30-45 minutes
Maths Weekly

Science Weekly

Geography Fortnightly

History Fortnightly

MFL Fortnightly

Art Fortnightly

Product Design Fortnightly

Food and Nutrition Fortnightly

Computer Science Fortnightly

PE Fortnightly

7 https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
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Section 6: Appendices

1) Nidderdale Essentials

2) MLT Curriculum Design Principles and Properties.pdf

3) MLT Teaching and Learning KO .pdf

4) https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-
Rosenshine.pdf

5) https://d2tic4wvoliush.cloudfront.net/production/eef-guidance-
reports/feedback/Teacher Feedback to Improve Pupil Learning.pdf?v=1697546123



https://moorlandslearningtrust.sharepoint.com/:b:/s/TSA-TSAStaff/EaUORTg92QxFordA8XcPJFcB9MoFCrNzX9hcWzHUx29BuA?e=Z5Myc3
https://moorlandslearningtrust.sharepoint.com/:b:/s/TSA-TSAStaff/ES-wthUUHUJDg9bC7cURtD4BQOqYluf_gWmohInSjMXoQg?e=8rnFFB
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf?v=1697546123
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf?v=1697546123

Appendix 1

Nidderdale High School - Lesson Essentials

“Freedom within a framework” - what great teaching looks like in every classroom, every
day

1] Lesson Preparation & Environment

e « Annotated seating plan on Arbor with key group information.

o  Meet & Greet: set expectations.

e  Starter task ready: retrieval, reading, or revision begins immediately.

¢  Environment supports literacy: key vocabulary, 3Ds, and knowledge organisers
visible.

2] Curriculum & Planning

e « Lesson links to prior, future learning and the purpose of learning are made
explicit.

e « Powerful knowledge & key vocabulary are front-loaded and revisited.

e  Scaffolding is built into planning - sentence starters, writing frames, visuals,
tiered questions.

3] Instruction & Modelling

e « Explanations are clear, concise, and delivered in small steps to avoid cognitive
overload.

e  Expert modelling (' do') - teacher demonstrates processes, thinks aloud, uses
exemplars.

e « Guided practice ("We do') - students practice with structured support.

e « Independent practice ('You do') - students apply knowledge, scaffolds reduced
or removed.

Questioning & Adaptive Teaching

e  Cold calling and probing questions used to ensure all students think and
participate.

¢ « Understanding checked throughout - misconceptions addressed quickly.

e « Questions are inclusive - SEND, disadvantaged, and quieter students are
routinely involved.
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Appendix 2

Curriculum: Exceptional Curriculum Design - Principles and Properties

Principle 1: Powerful Knowledge

Knowiedpe matters. the contept of o knowiledge-nich curniculum

Principle 2: Curriculum Coherence
How earning @ 1trictwed/sequenced o i together m o
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Principle 3: The Progress Model
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knowledge and expertie that form the
bedrock of what s to come. There should
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Appendix 3

Teaching and Learning: Exceptional Teaching Toolkit

Dimension 1:
Understanding the content

Teaching Standard 2., 3, 4, 6
ECF Module 3: What makes classroom practice effective?
[ECF Module &: How can you use assessment and feedback to
greatest effect?
ECF Module 6 How can you plan a coherent curriculum?

Dimen: eating a
supportive environment

Teaching Standard 1,5, 7
ECF Modulz 1: How c=n you creste = powerful kearning
emanonmeent?
ECF module 5: How can you suppart 2l pupils to siscceed?

Serminal Texts:
Mntt Pinkett and Mark Roberts: Boys Don't try

Dimension 3: Maximising the
opportunity to learn

®

Teaching Standard 1. 7
ECF module 1: How can you create 3 powerful lesming
emvirenment?

Seminal Texts:
Tom Bennett Running the Room: The Teacher's Guide to Behaviour

TN
N,

mension 4: Activating hard thinking

Moorlands
_eerning Truskt

Teaching Standsrd 2, 6, 7
ECF madule 2: How do pupils kearn?
ECF Module 3: What makes classroom practice effective?
ECF Module 4: How can you use assessment and feedback to greatest effec?
ECF Module 5: How can you support all pupils to succeed?

Element 1: Excellent teachers howe a deep and fleent
subject knowledge
In the: dinssnoom:
~tenchers model excellence

provide i
demonstrations
-tenchiers provokes higher crder thinking

Element 2: Excellznt teachers hawe knowledge of
curriculum snd sequencing

Ini the diassroom:

tenchers explain the links and connections between
ConCEpts to support students to build key knowlzdge:
{complex mental modeks)

- teachers connect lesmiing to prior learning and plsn
activation of prior knowlcdge to support the long-term
memary

Element 3: Excellznt teachers can effectively presemt
explonations and analogics

Ini the diassroom:

- tenchers provide appropristely challenging leaming
mCtivities

- provide ions that

- use models and i

- fect good -Hlu-lv‘-l:hc-uzofliﬂ
- have of ‘and sppropriste
essessment

Element 4: Excellent tenchers howe knowledge of common

misconceptions
In the: dinssnoom:
- iy amd these
i ions directly and explicithy
use. strategies to i Y

Element 1- Excellent teachers cngage in pasitive mternctions
and relationships with all students
In the classroom:
-tenchers actively develop relationships based on mutual
respect, care, empathy and warmth

" h o i &

=void with

egal
students

-venchers know their students well &= individusls with specfic
nesds

students

Element 2: Excellent tenchers promote & positive dimate of
student—student relationships, characterised by respect, trust,
cooperstion and care

In the classrocem:
i where respect
-ndm.uummmm;w
where fized safe to
uprmﬂu:.mll-u.sllh
where CoopErate

mmmmmmw

Element 3: Excellent teachers promote beorner motivation
In the classroom:

-tenchers nctively motivate students to study, learn and
engage through feelings of competence, autonomy and
relatedness

-tenchers develop students' intrinsic motivation

Element 4: Excellent teachers create a dimate of high
expectations

In the classroom:

Aemrners feel it is okay to have & go

and

ch high afwork,
behmviour from all students
-tenchers do not convey lower expectations for any subgroup,
especially one where =

=gl

ype may be

Element 1: Excellent teachers manage ime and resources
efficiently in the classroom to maximise productivity and

Element 1: Excellent teachers structure leamning appropriately
In the dassroom:

minimise wasted time give ‘an appropri: of ing tasks i ing objectives mnd rationale
In the dessroom: -teachers match tacks to learners” needs and readiness
give dear Sons 5o what and actively teach literacy, acy and cracy induding Tier 3
they should be doing mmmwmmm-mﬂemu but gradually remowe support so that all
uze mnd Ftly tesch i to moke: students succesd ot the required level
transitions smooth

Element 2: Excellent teachers ensure that rules, expectations
and conseguences for behaviowr are explicit, cear and
consisternthy applied

El=ment 2: Excellent teachers explain new ideas dearly

i thee: classroorm:

-teachiers pres=nt and communicate new ideas cearly, with engeging explanaticns

-teachers connect new ideas to what has previoushy been leamt supporting the working and long-term

Imi the deszroocm: memory (mental models)
-tenchers ensure that rules ond expectations are chearky mwmmwmhmmmmmpmmm“
and d by all u
“Teachers treat rare violotions Fairly and sppropr model and demonstrate new skills with appropriate so g and using workcd)/part-
worked examples

Element 3: Excellent teachers prevent, anticpate & respond
to potentially disruptive incidemts thus reinfordng positive
student behaviours

I the dessroom:

Elz=ment 3: Excellent teachers use questioning =s part of their responsive teaching strategies to elict
evidence of understanding and progress
Ini thee dlassroom:

-tenchers have an acute awarcncss of what i in
the dinzzroom, even when their sttention sppears to be
clscwhere

i use and to pr i among learners
to elicit jinking, getting from all
-Inndlcnlnehgqul-ﬂ',ll:a;lﬁrud i to evi ing and resp
appropriately

-tenchers alzo use precize praise, acknowledgement and
pasitive reinforcement to support desired behaviour

- teachers respond firmly and appropristely when diruption
ar iour) does ocour, to
r-'.in'n!dlezﬁectmle-'ni‘

~Great tenchers tilor their approaches to the i

Element 4: Excellent teachers use responsive and adaptive teaching strategies to guide students to improve
their learning
i thee: classroorm:

= Wﬁhmmmmm inking ff

needs of students with & histony of

pive A feedback |werbal and written) to guide their learning

Element 5: Excellent teachers support students to embed leaming

I thee: clnssroom:

mwmmhﬂum-drmlsmq;
allow 1o pl until Em.ﬂdm-l

-teachers ensure that once-leamt material is rew e to p

Element 6: Excellent teachers promote independence and metacognition
Ini thee dlassroom:

help to plan, reg and their own ing i
-teachiers help students to progress sppropristely from: dl to more i ing as they
develop knowledge mnd expertise

Underpinned by the 4 Curriculum Design Principles: Powerful Knowledge, Curriculum Coherence, The Progress Model and How Students Learn
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Appendix 4

Barak Rosenshine's

PRINCIPLES OF
INSTRUCTION

A thematic

y (A~ interpretation
for teachers by

Etpacherhead

REVIEWING MATERIAL
€ Daily review &) Weekly and monthly review

D &

Dally review is mpor=mt in helping @ resurface pror lzarming from the |ast lesson. Lec's not be surprsed
than snadents don't immediaely remember evenything. They won't s 2 powerful echnigue for building
flvenoy and confidence and s espedally imporant if we're abour o inmod ue new lEaming — oo aovae
TElEMETT price leaming in weorking memony.

QUESTIONING
€ Ask questions {3 Check for student understanding

08
1 74

The main message | always sTes s summansad In The Mantrz: 5k MOTe QUESTINT 10 MOE STt in
more demth. Rosenshine phves los of grear examples of che wypes of guestons =aters @n aske He dso
reinfores the iImponance of proes questions. 'We need ask how saadents worked things our, not just get
answers. He Is also really good on soressing thar asking guestions (s aboun geming feadhack m = =
eachers about howwell we'vs ught the mamenal and abour the need 1o check underscan ding o ersme
misconepnons & fushed oun and woded.

) Present new material using small steps

&

SEQUENCING CONCEPTS & MODELLING

O Provide models ) Provide scaffolds for difficult tasks

8 @

Small speps — with pracoce ar each szage. We need oo bresk down our conceprs and Scaffolding i= nepded m davelop expemise — a form of masery coaching, where
procduwes (he mubl-s=ee maths pmoblems orwnidng] imo small sieps so tha each [OENITVE SUPONS 3rE given — such a5 how m semere exeended witing — bur they
an be pracsed. ar gadualy wichdrawn. The sequendng 15 ksy. Smbilsers on a bike ae really

Maodels — inceding the imporance of theworked-example efecr o redoce menitve powerful ads 1 the leaming and confidence butlding — bur evermually they nesd m
Inad. ‘We nepd 1o gve many worked acamples: o ofien eachers gve mo fawn.

rome off.

€} CGuide student practice

STAGES OF PRACTICE

) (Obtain a high success rate €} Independent practice

Teachers nesds o be up close 1o students” ininal amemprs, making swe than tey ane Independent, monimred pracice. Suressiul izachers make cme for swdents m do the
bulding confidence and nor making mo many emors. This s 3 ommonweakness wich things they've been taugh, by themsehwes._ when they'te mady. ~Swdens need
‘less efferive teachers!  Guided practiee requires close supenision and feedback. eaenseE, ey, indepemdenr pomice in ool for shils ood know!edge ro berome

High su0mess rae — In questioning and practice — s mponant. Aosenshine suggessthe  Doromowc”
optimum 5 B0, L high! Mot 95-100% (100 e3sy]. He even suggesrs 70% 15 ma low.
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Appendix 5

A Education

Endowment
Foundation

L 2 3

Lay the foundations for Deliver appropriately timed Plan for how pupils will
effective feedback feedback that focuses on receive and use feedback
mowing learning forward

TEACHER FEEDBACK TO
IMPROVE PUPIL LEARNING

Summary of recommendations

Implementation

4

Carefully consider how to Carefully consider how
use purposeful, and time- to use purposeful verbal
efficient, written feedback feedback

Full document accessible here: https://d2tic4wvoliusb.cloudfront.net/production/eef-quidance-

reports/feedback/Teacher Feedback to Improve Pupil Learning.pdf?v=1699603651
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