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Section 1: Our Rationale

The purpose of this document is to outline the four key areas of exceptional teaching, so as
to ensure a continuous focus on raising teaching and learning standards throughout the
school, inspiring and motivating both staff and students. It is closely aligned with the MLT
Curriculum Principles and Properties document (appendix 1) and should be used alongside
the Exceptional Teaching Toolkit, (appendix 2).




Section 2: Feedback and Marking

Marking and feedback have two purposes. 1) students act on feedback to make progress
over time and 2) it informs future planning and teaching.

At Nidderdale High School feedback and marking will provide constructive feedback to every
student by focusing on success and improvement needs against clear learning intentions.
This will enable students to become reflective learners and help them to ‘close the gap’
between current and desired performance. Assessment is also a valuable tool in helping us
to ‘personalise’ learning to ensure that instruction is matched more appropriately to individual
student needs.

For feedback to be purposeful:

e Teachers must have a secure overview of the starting points, progress and context of
all students.

¢ Feedback must be regular and proportionate to curriculum time

e Students must interact with their feedback, either through responses or directed
improvement and reflection time

e There should be regular evidence of literacy marking, including the spelling of
commonly misspelt words, as well as key vocabulary.

Area of Learning (AOL) curriculum plans will address how subject specific marking will be
conducted. Reasonable adjustments will be made for students with learning plans.

Section 3: Plan

Planning is a process, not a product. It has one purpose, to enable high-quality delivery that
meets the needs of all students.

At Nidderdale High School we have spent a significant amount of time creating both whole
school and Area Of Learning (AOL) curriculum intents and long-term plans that are carefully
sequenced so as to maximise the learning opportunities for all of our students. Through our
planning and use of the MLT Curriculum Principles and Properties document, (appendix 1),
we are able to be clear and concise about what we want our students to learn, with the end
goals in mind. We recognise that all activities, including home learning, (appendix 2), must
be designed to facilitate learning that supports students in embedding powerful knowledge
into their long-term memory.

Nidderdale High School Lesson Essentials:

e Scaffolding should be planned and incorporated into mid and short-term plans to
ensure the needs of all students and groups are met and to maximise the use of any
additional adults in the room.

o Every class must have an accurate seating plan on my classroom on Arbor that
outlines the class profile.

e Every teacher must have an annotated record of students’ additional needs, prior
attainment and pastoral notes to ensure personalised learning is at the forefront of
planning decisions.

e Every topic in all AOLs/subjects should be front-loaded with a topic organiser to
include an overview of the topic, and the powerful knowledge and key vocabulary for
that topic also. These should be stuck into books and referred to throughout the
delivery of that topic.



o Teachers should model to their classes how to complete the work set successfully.
This includes demonstrating challenge opportunities to enable students to access the
highest levels of attainment.

e Each lesson should have a planned starter activity for students to independently
access whilst the member of staff is doing ‘meet and greet’ or the register. Tasks
include retrieval, reading and revision.

Section 4: Teach

‘teaching is a lifetime’s craft. ‘Every teacher needs to improve, not because they are not
good enough, but because they can be even better.” Dylan William

At Nidderdale High school we take great pride in our curriculum and teacher specialisms.
Therefore we acknowledge and respect that teachers may teach the curriculum differently to
one another.

It is expected that exceptional teaching strategies are used effectively in the majority of
lessons, as outlined in the MLT Exceptional Teaching Toolkit, n (appendix 3), and
Rosenshine’s Principles of Instruction, (appendix 4).

Challenge:

We expect our curriculum to be both inclusive and ambitious. The curriculum content should
remain the same for all students, regardless of starting points, so that we expect all students
to know more and remember more. (MLT Curriculum Principles and Properties).

Explanation:

Teacher instruction should be planned with an awareness of cognitive overload by
presenting new material in short steps. Give clear instructions and explanations, thinking
aloud and modelling steps.

Modelling - | do (teacher):

We always aim to teach to the top with expert instruction and modelling to support our
students. Modelling supports understanding and gives concrete examples for students,
particularly for more abstract concepts.

For example:

¢ Demonstrating a worked activity for students, using a visualiser for example;

¢ Thinking aloud for students to show the thought processes;

¢ Demonstrating that it's normal (and ok) to make a mistake;

¢ Including questioning around what you’re modelling, e.g. why have | used that word?
What word would be better to use?

e Providing model answers.

e Modelling disciplinary vocabulary to provide stretch and challenge

Guided Practice with scaffolding - we do (class):

We use worked examples and other scaffolding tools, such as sentence starters, tier 2 and 3
vocabulary definitions and writing frames, so students can show their learning. Scaffolding
can also include effective group discussion in the classroom.



Independent Deliberate Practice - you do (student):

We give students the time to independently practice the new material so that they are able to
embed the knowledge and skills into their long-term memory. At this point, scaffolding is
either reduced or removed for the majority of students.

Responsive Teaching:
Questioning:

We use questioning to check and extend student understanding. We frequently ask open
and closed questions to all of the students in our classrooms, using what we learn to adapt
and reshape our teaching within and between lessons. The teacher will use their expertise to
“probe” further into student responses by asking for further detail and clarification.

We use cold calling frequently, which requires all students to think about their responses
followed by targeted questioning used to support and challenge students. We also use whole
class questioning through the use of mini whiteboards for example.

Retrieval Practice:

Students ability to recall powerful knowledge so that they can ‘know more and remember
more’ is a whole-school priority. Retrieving this key information allows students to make links
between prior and new learning and supports students in making sure remembering that
powerful knowledge becomes automatic (i.e. embedding it into their long term memories).
Students will have homework set on Seneca Learning to support their ability to retrieve
powerful knowledge and aid revision.

Effective Feedback:

Feedback consists of many things, including written and verbal feedback, whole class
marking sheets, peer and self-assessment etc. The most important element of any feedback
is how students use it in order to make progress, as well as how staff use it to adapt and
amend their planning and teaching.

Effective feedback should:

e Dbe timely and frequent

e generate action (much more for the student than the teacher)

e Be specific and focused on the most important areas to improve

e Be supported by advice on how to be successful and the next steps

e Allow time for DIRT to cultivate an environment whereby students become used to
redrafting their work to develop and strengthen each piece.

Section 5: Homework

Purpose and Principles

At Nidderdale High School we believe that homework has the ability to improve the retention
of knowledge and understanding for all our students; it is an integral part of the learning
process. Homework that is effectively set has the capacity to enable our students to become
more confident, independent learners, enabling them to embed those big ideas that unlock
learning, thus having a positive impact on their progress *. When we teach and support
students’ metacognition and metalearning, we see a positive impact on student outcomes, 2
and the setting of homework can play a significant part in this process.

1 https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
2 Jones, Andrew ‘Homework with Impact’ 2022
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We set homework in three different categories:

Revision
o Homework for practice opportunities- Seneca Learning, retrieval tasks, quizzing, past
papers

e Homework for consolidation

e Homework for retrieval

e Homework for timed essays or extended pieces of writing

o Homework for Vocabulary or key-facts learning and/or recall

Reading
¢ Homework for reading/ previewing the curriculum
¢ Homework for dual-coding/summarising texts
o Homework for wider reading tasks for enrichment or consolidation

Research
o Homework for pre-reading/ previewing the curriculum.
o Homework to discover deeper knowledge and hinterland opportunities
o Homework tasks that allow students to preview or prepare for a new topic, such as
key vocabulary definitions, pre-learning research, reading ahead or planning for
future tasks

Research shows that homework that is specific and precise has more impact on learners
that homework that is more open-ended . Homework is most impactful when it is
specifically connected to learning that has taken place in the classroom-or learning that will
be taking place.

Range of effects:

Typical

0.15 04

Research also suggests that the most effective homework tends to be preparation for future
learning and completion of specific tasks with clear criteria for success. Research also
suggests that it is effective to give students some autonomy with the task, such as giving
them choices or license to be creative.®

Implementing the Homework Policy

There is an expectation that students would receive a variety of tasks over time. It may be
necessary to model and scaffold certain homework tasks, so as to ensure they are effective
and accessible and so that students feel they can access them without teacher support. ©

3 Hattie, John ‘Invisible Learning’ 2009

4 Sherrington, T ‘Links between Homework and Student Achievement’ for Teachfirst 2018
5 Dabell, John ‘Getting the Best out of Homework’ Secondary Ed 2019

6 Jones, A ‘Homework with Impact’ 2022
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Checking and Marking Homework

Checking homework is essentially like checking learning and can be done in a variety of
ways, for example through targeted questioning, circulating around the room to look at
homework completed, low stakes quizzing such as multiple-choice quizzes, mini
whiteboards etc. Sometimes there will need to be more detailed feedback to students, which
might come in the form of whole-class feedback for example.

Student Access

It is important to address any difficulties students may have with barriers to their ability to
complete homework. Students may have issues with accessing online homework and
computer tasks at home, for example, or lack of access to a quiet space for study. If any
barriers become apparent, these should be discussed with Directors of Learning and the
pastoral team, who can offer alternative strategies to support students to be successful.

Guidance on Amount of Homework

The EEF report on homework identifies that ‘short, focused homework tasks are more
impactful at secondary level’ %i"providing homework is set regularly. It is important that
students are given at least two days to complete and hand in homework.

Key Stage Three

Subject Frequency Time

English Weekly Approx. 20 mins
Maths

Science

Geography Half-termly per subject

History (usually a larger project)

MFL

Music Approx. 6 hours
Art Half-termly per subject

Technology (usually a larger project)

Food and Nutrition

Key Stage Four

Subject Frequency Time
English Weekly Approx. 30-45 minutes
Maths Weekly

Science Weekly

Geography Fortnightly

History Fortnightly

MFL Fortnightly

Art Fortnightly

Product Design Fortnightly

Food and Nutrition Fortnightly

Computer Science Fortnightly

PE Fortnightly

7 https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
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Section 6: Appendices

1) MLT Curriculum Design Principles and Properties.pdf

2) MLT Teaching and Learning KO .pdf

3) https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-
Rosenshine.pdf

4) https://d2ticdwvoliusb.cloudfront.net/production/eef-guidance-
reports/feedback/Teacher Feedback to Improve Pupil Learning.pdf?v=1697546123



https://moorlandslearningtrust.sharepoint.com/:b:/s/TSA-TSAStaff/EaUORTg92QxFordA8XcPJFcB9MoFCrNzX9hcWzHUx29BuA?e=Z5Myc3
https://moorlandslearningtrust.sharepoint.com/:b:/s/TSA-TSAStaff/ES-wthUUHUJDg9bC7cURtD4BQOqYluf_gWmohInSjMXoQg?e=8rnFFB
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf?v=1697546123
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf?v=1697546123

Appendix 1

Curriculum: Exceptional Curriculum Design - Principles and Properties

Principle 1: Powerful Knowledge

Knowledge matters: the concept of a knowledge-rich curriculum.

Powerful knowledge is the knowledge
‘that takes students beyond their everyday
experiences- knowledge that students
‘wouldn't ordinarily have access to outside
of school.

208

L

le 2: Curriculum Coherence
is structured/sequenced to fit together in o
logical way, aowing connections to unify components
into o body of knowledge

Coherence is the idea that
lknowledge is logically sequenced, so
that students can embed threshold
concepts, regularly encounter these
and make connections to prior
leal

Principle 3: The Progress Model
The curriculumn is a progression model which is planned to
meet learning needs for all students. A progress model
Measures progress in terms of knowledge gained {ond
retained).
Progress model is the idea that
curriculum planning shows the precise
knowledge and expertise that form the
bedrock of what is to come. There should
be clarity on what the curriculum is

building towards.

Powerful knowledge makes us question ‘what?’ should be taught
and "why?' in our subjects- what is essential for students to know?
Curriculum intents should identify the “best that has been thought
and said” for designing the content so that students can become
“knowledge rich” in our specialised subject knowledge, as can be
seen in their vocabulary.

Breadth and dq.n:h— Content should be suitably broad, ot least
include the ki ge of the Curriculum; this
should not limit the depth of learning. Depth is where studems

Intent- This is everything up to the point of delivery. The
subject intent forms the backdrop to a coherent
curriculum which is logically sequenced. Leaders and
teachers should be able to articulate the ‘what? (the
knowledge that is expected at each stage of leaming), the
“why this? (why this is essential knowledge) and the ‘why
now? [why the sequence and ordering supports
subsequent learning). Curriculum comversations with
leaders provide opportunities to articulate the powerful

make connections to prior leaming and build on these, devel
from simple to complex understanding.
Threshold concepts are the ideas within a subject that students
cannot progress without- the big ideas that unlodk understanding,
link to later leamning and lead to understanding. Threshold concepts
should form the basis of curriculum design so consideration has
been made for the concepts that make the next stage of leaming
possible. Students who understand threshold concepts securely
speak fluently using the academic language and vocabulary of the
subject.
Schema is a link/connection in knowledge. Curriculum
documentation should map out clear links to the big picture of the
‘topic’ or key concepts to help students see connections. Links
should be made explicit to students by their teachers as it helps
them understand new things, build on prior learning and promotes
retrieval practice and memory retention.
Deep knowledge: Careful sequencing should build students to learn
more deeply, applying leaming to new contexts. Teaching also
deepens understanding by activating hard thinking by questioning
and asking students to elaborate and build on key ideas or concepts.
i subject y should be i at every stage and
explicitly taught to deepen knowledge and understanding. Students”
fluent use of academic, subject-specific vocabulary in speech or text
is a sign that they have grasped the concepts and ideas, particularky
if they can use these words independently and accurately when
presented with a new context / when applying knowledge to new
situations or problems.

and concepts, the “what, why this,
why now? and to outline examples of how learning is
sequenced to support deep knowledge and memory.
Structure- structured leaming is not the structuring of
activities, but the sequencing of knowledge. Schemes of
learning should show consideration of the right
components that enable subsequent performance.
Students should encounter knowledge in the order
outlined in the curriculum intent and schemes of
learning.
Sequence- the sequencing of knowledge is the order and
positioning of knowledge {"why now?".) Sequencing
should be logical and consider what studemts need to
know now to better understand subsequent concepts
and ideas so that learning develops incrementally over
time. Thought should be given to the topics or
components of knowledge that need to be taught first to
wunlock later parts of the curriculum. This is not about
teaching the easiest parts first, but the intentional
ordering that allows students to build their
understanding gradually and make links to deepen their
understanding.
C T

learn by linking the
knowledge they acquire through ever growing webs
[mental models)- so knowledge needs to be taught in an
organised manner that regularly and intentionally makes
and

Moorlands

Learning Trusk

),

Principle 4: How students learn
The role of cognitive science in the curriculum is important to make learning
ick - the curriculum is successfully implemented so that students successfully
learn the curricuium.

Learning is an alteration in long term memory. If nothing has
been altered in long term memory, nothing has been
learmed. should recall i ion and learning

Inclusive and ambitious- The curriculum intent should
remain the same for all students, regardless of starting
points, so that we expect ALL studemnts to know more and
remember more and move students towards ambitious end
points. The ambition is the same, but adaptations may be
necessary-e.g. is adjusted to ¢ for gaps,
misconceptions or poor retention. Some students may
require re-teaching or responsive teaching to embed the
necessary knowledge that leads to understanding.

Memory Strategies- Memory is the “residue of thought”. It's important to
make learning “stick’ for students, to become automatic, so that they can free
up their working memory and learm more. By ing, it enables

to make connections [schema) which helps them generate and multiply
knowledge. Memory strategies should be explicitly taught to students and
knowledge should be ‘chunked’ to help students remember it. Cognitive load
theory should be considered in planning lessons and task design so that
students can remember more- teachers should reduce all unecessary
nfunnalun so that the essential information is retained.

Progress is students ‘knowing more and
s0 they have the capadity to perform by drawing on what is
known [applying their knowledge to new contexts).
Curriculum progression- there should be a clear progression
of k ledge which is. so that can make
connections to prior learning to deepen their understanding
as they move from simpler/concrete to more complex/
abstract concepts.
Stages of learning- Curriculum planning should show clarity
of intent, so that teachers can dlearly articulate what they
expect students to know for each termfyear/key stage of the
curriculum. Key points of transition and understanding of
threshold concepts mark students’ readiness for the next
stage. Outlining the content and concepts that are to be
covered with students and signalling the transitions between
different parts of the curriculum helps students to picture
the curriculum and see the relationship between the
different parts. Foregrounding and summarising the
curriculum helps students to understand, memorise and
miake links. This can be done through pn_r.mmg ‘learning
journeys’, concept maps or s
on the content and big ideas.
Maner\f iswhen a studem Can use a concept or apply
ledge with ¢ e, fluently and
consistently over a period of time without pre-teaching.

Mastery is the result of aoquiring k ledge,

more’

that focus

explicit links to prior learning to build
to aid memory retention and mastery.

it and becoming an expert learmer.

and for memory- Teaching should activate prior leamning
so that d ly draw on y taught content to embed their
leaming. This can be achieved through recapping, reviewing main ideas, recall
activities and regular opportunities for practice (e.g. retreival practice
strategies, knowledge quizzing, spaced practice/repetition, ‘overlearning’ and
interleaving.) The curriculum should be designed with space in mind to provide
opportuntiies for students to regularly practise a particular skill and apply
knowledge. Content and concepts can be interleaved to enable students to
forge deliberate connections.
Explanation, modelling and ing- L |prog! through teacher
instruction and explanation, especially at the ‘novice’' stage. Teachers need to
regularly model their thought processes before students then practise
themselves. A range of medelling techniques are effective, such as live
modelling (giving a running commentary of your thought process to model
thinking), modeliing the struggle when going through a worked example, the
‘l,We,You' model. Scaffolds make challenging material accessible- support
should be gradually withdrawn over time to support mastery.
Self-regulation and metacognition- Expert learners are able to review their
own leaming, determine their own leaming goals and gaps, then plan how to
improve through self-study. It is not enough for teachers to own the knowledge
checking process- e.g. always setting quiz questions. Students have to learmn
how to self-study and revise using strategies from cognitive science. This is
most difficult for students who have gaps in understanding (i.e. knowing how
ideas connect) or memory (failing to retain).
Enacted curriculum is the actual curricular content that students engage with in
the classroom and as seen in books and student voice. A well designed
curriulum means that students’ books and ‘voice’ evidence that what was
intended has been covered and that students have learned and remembered it.




Appendix 2

Teaching and Learning: Exceptional Teaching Toolkit

Dimension 1:
Understanding the content

Teaching Standard 2. 3, 4. 6
ECF Moule 3: What makes classroom practice effective?
ECF Madule &: How can you use assessment and feedback to
sreatest effect?
ECF Module 6: How can you plan a coherent curriculum?

Why Enowsedge Matters-£.B Hirsh
Wimry Wyt The: Curriculurm matry

supportive environment

Teaching Standard 1.5. 7
ECF Module 1: How can yau creste 3 pawerful learning
environment?
ECF madule 5: How can you suppart 3l pupils to succeed?

Seminal Texts:
Dy sbout
Mutt Pinkett and Mark Roberts: Boys Don't try

Dimension 3: Maximising the
opportunity to learn

"

Teaching Standard 1, 7
ECF module 1: How can you creste 3 pawerful lezming
emviranment?

Seminal Texts:
Tom Bennett Running the Room: The Teacher's Guide to Bzhawiour

Moorlands
_eerning Trust

Teaching Standard 2, 6, 7
ECF madule 2: How do pupils learn?
ECF Module 3: What makes classroom practice effective?
ECF Module 4: How can you use assessment and feedback to greatest effect?
ECF Module 5: How can you support all pupils to succeed?

Y : Tesching: Cogn and
Tomn Sherrington: Rasenshine’s Principles in Action

=
Element: 1: Excellent teachers howe a deep and fluent
subject knowledge
In the dassnoeom:
“teachers model excellence

provide i
demonstrations
-tenchers provoke higher crder thinking

Element 2: Excellznt teachers hove knowledge of
curriculum and sequencing

In the dassroom:
-tenchers explain the links and connections between
to support to build key kn
{complex mental models)
-teachers connect learming to prior kesrning and plan
dvntion of prior ko to support the long
memary

Element 3: Excellent teachers can effectively presemt
explanations and analogics

In the dassroom:
- tenchers provide appropristely challenging leaming
- provide ioms that

jies, models and i

mmw:—wm"qm.ﬂo{m
- teachers have knowledge of relevant and mppropriate
assesmment

Elemient: 4: Excellent teachers howe knowledge of common
misconceptions

In the dassnoeom:

- teachers anticipate, challenge and address these
mizzonceptions directly and explicty

“tenchers use assesgment strategies to identify
misconoeptions

- teachers present the comrect conception dearfy and
directhy

Elerent 1: Excellent tenchers engnge in positive mternctions
and relationzhips with all students

Element 1- Excellent tenchers manage time and resources
efficiently in the classroom to maximise productivity and

Element 1: Excellent tenchers structure lenrming oppropriately
In the dassroom:

In the classroom: minimize wasted time of learning tasks i Iearning objectives and
~teadhers actively develop relstionships based on mutusl In the daszrocm: mm:xh:mwmmm-m

respect, care, empathy and warmth give dear ions so what pr and nctively teach Fteracy, acy and cracy induding Tier 3 .
-teachers awoid negath fons in i with they should be doing -teachers scaffold and support to make tasks accessible to oll, but gradually remove support so that all
students uze mnd ity teach ines to make students succesd st the required level

~tenchers know their: well = i z i it smoath

nesds Element 2: Excellent teschers explain new ideas dearly

~tenchers are responsive to the cultural identities of their
students

Element 2: Excellent teachers ensure that rules, expectations
and consequences for behaviour are explicit, desr and
consistenthy applied

In the dassroom:
pres=nt and new ideas dearty, with engeging sxplanstions
-teachers connect new ideas to what has previously been learnt supporting the working and long-term

Elzment 2: Excellent teschers promote s positive dimate of In the deszroom: meemory [mental maodels)
studentstudent relationships, charscterised by respect, trust, | -tenchers ersure thot rubes and expectations are dearky -tenchers re-nctivate/check that prior knowledge is secure wsing examples and help build connections nnd
cooperation and care ‘and y all understanding
In the classrocm: Tenchers tremt iclations Fairty snd app modd and new skills with appropriote so g and ing worked/part-
h where respect worked examples

-mmmmmmmm Element 3: Excellent teachers prevent, anticipate & respond

where e | top inlly dizruptive incidents thus reinforcing positive El=ment 3: Excellent teachers use questioning a5 part of their responsive teaching strategies to elict
clprmﬂumﬂu‘hh student behaviours ewidence of understanding ond progress

where CoopErste In the deszroom: In the cassroom:

-uihcnduﬂncr-ndk:-meﬂndndylmgcﬂu

Element 3: Excellent tenchers promote kearner motivation
In the classrocm:

-tenchers actively motivate students to study, learn and
engage through feelings of competence, autonamy and
relatedness

-tenchers develop students’ intrinsic motivation

Element 4: Excellent teschers create s dimate of high
expectations
In the descroom:
demrners feel it is okay to have a go
chers demand high af work,
behaviour from all students.
-teschers do not convey lower expectations for any subgroup,
jally one where = ype may be negati

mnd

have an acte af what i ing in
the dassroom, even when their sttention sppesrs t be
dlscwhere

use and o thinking among learners
Mnmmudﬂmm‘mmpmm-lmu
-teachers use high-quality, regular and to learning and respond
ppropriately

-tenchers also use precise prais= and
pmhwrmhmmhnpwli:nrulhd—ml
espand firmiy and =pp

Element 4: Excellent teachers use responsive and adaptive teaching strategies to guide students to improve

o disorder (persi i ,unanm.,n their learning
minimise the effect on learning In the claszroom:

Great ilor their app to the indivi respand appropriately to fesdback from students about their thinking/ f
needs of students with a history of i i g ac written] to guide their learning

Element 5: Excellent teachers support students to embed leaming

In the dossroom:

-teachers give students tasks that embed and reinforce leaming
-teachers sllow students to practiss until lzsaming is fluent and secure:
-teachers ensure that once-leamt material is revi freui: o prevent:

Element 6: Excellent teachers promote independence and metacognition
In the daszroom:
help

to plan, and monitor their own learning {metscognition)

-tzachers help students to progress sppropristely from structured to more independent lzarming as they
develop knowledge and cxpertise

Underpinned by the 4 Curriculum Design Principles: Powerful Knowledge,

10

Curriculum Coherence, The Progress Model and How Students Learn




Appendix 3

Barak Rosenshine's

PRINCIPLES OF
INSTRUCTION

A thematic
(>, interpretation
for teachers by

Eteacherhead

REVIEWING MATERIAL
& Daily review € Weekly and monthly review

Daly rewiew s impor=nt in helping @ resurface prior lzaming from the [ast lesson. Lers nor be suprisad
that smdents don't immediaely emember everything. They won'o s 3 powerful echnique for butlding
fluency and confidence and ir's especally iImportant If we're abour o iInmoduce new leaming — o aowae
redevant prioe leaming in working memony.

QUESTIONING
€ Ask questions {3 (Check for student understanding

1O
2 74

The main message | ways sTess 5 summantsad In The mant=:- 25k MOe QUESTIoNS 10 more Sudents n
more deih. Rosenshine gres lors of grear examples of the wypes of quesnons =aders @n ask. He 3so
reinformes the imponance of process questions. 'We need ask how snadenes worked things owr, noo just gex
answers. He s also really good on soressing thar asking questions is abour geming feedhack w s =
earhers abour howwell we've @ugin te mamenal and about che nesd 1o check underseanding m emsne
misconcepnions e flushed o and oded.

) Present new matenial using small steps

&

SEQUENCING CONMCEPTS & MODELLING

O Provide models ) Provide scaffolds for difficult tasks

&

small szeps —with pracoce aveach scage. 'We need oo bresk down our conceprs and saffolding 1= neaded m davelop experiise — a form of masery coaching, whers
proceduses (e mult-s@ge maths poblems orwniong) ism smal seps so tha each COENITVE SUPPOT 2re ghen — such as how m smarmere exeended wiiting — burthey
2N be pracsed. ar madualy wichdrawn. The sequendng is key. SEbilsers om 3 bike ae mally

Madels — inciding the impornce of the worked example sffect m reduce manitve powerfil Atk w the leaming and confidence builéing — bur evenmally tey nesd m
Ipad. We need oo gve many wordeed aamples; oo often eachers give mo far. come off.

& Guide smudent practice

STAGES OF PRACTICE
) (0btain a high success rate €} Independent practice

Teachers nesds m be up close oo soudents” inifal amemprs, making suns thar they ane Independent, moniwred praciee. Sucressful peachers make cme for sudents m dio the
building confidence and not making mo many enors. This s 2 cmmon weakness with things theyve been taughe, by themsehes_ when they'ie eady. “Soenes need
‘less efferve teachers!  Culded pracmice requires dlose supersision and feedbadk. erens ouresshl, independen promice in ool for shiVs nod knowlegge ro berome

High suoess rae — In questioning and pracice — is mponznt Rosenshine suggesisthe ooromosc”
oprimem 5 B0 LE high! Mot 95-100% (100 ea%y). He sven supgesrs 0% 15 oo low.

11




Appendix 4

A Education

Endowment
Foundation

1 2 3 4

TEACHER FEEDBACK TO
IMPROVE PUPIL LEARNING

Summary of recommendations

Implementation

Lay the foundations for Deliver appropriately timed Plan for how pupils will Carefully consider how to Carefully consider how
effective feedback feedback that focuses on receive and use feedback use purposeful, and time- mslfgrmnd‘ul verbal

moving leaming forward efficient, written feedback

Full document accessible here: https://d2tic4wvoliusb.cloudfront.net/production/eef-quidance-

reports/feedback/Teacher Feedback to Improve Pupil Learning.pdf?v=1699603651
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